
Pair work

Why do teachers use pair work?
Asking children to work in pairs has many advantages:
· It’s good for the children to speak to each other in English. This maximizes their talking time and minimizes the teacher’s talking. The main aim is that the children can practice the language. 
· It’s good for the children to work with another child rather than alone. They can brainstorm more ideas and help each other. In fact, they focus more and the stronger child can help the weaker. 
· It’s good for the children to know that language is not an interaction between them and the teacher, it is between them and others: natives or non natives. The way they work together in pairs helps them not only to learn the language but to build up their rapport and independence.
· It allows you to step back and monitor the performance of individual children.
· It also allows children to personalize the lesson, by sharing their own experiences and opinions.
· Some children are shy and will never participate in whole class discussions. In pairs, children can feel safer and are more likely to take risks and experiment with the language.
· Introducing a pair work activity can give the lesson a change of pace.

How to pair or group kids together
There are different ways of pairing or grouping children together. You can decide who you want to group together, and tell the individual children their partners. Or you can gesture with your hands to each child to work with the child next to them.

You can also group children randomly. This is a nice way to do it because the children work with different partners each time. Here are three ways of doing it:

· Ask children to line up in order of birthdays, height, etc. and then divide them up.
· Give each child a card with a word on it. Children find their partners by connection the words (e.g. black and white).
· Give each child a number. Children sit with someone who has the same number. For example, you have a group of 30 children and you want groups of 3. Go round the class giving each child a number 1 to 10. Then ask them to get into groups with children who have the same number. You should end up with 10 groups of 3 children. 
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Six Problems with pairs and groups, and how to overcome them:
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1. My children make too much noise when they all speak at the same time!

Actually this is not a problem, as long as they are speaking English! It shows that they are involved in the activity. You might be concerned that your school Principle wouldn’t like to hear all this noise coming from your classroom. So why not invite him or her, and other teachers, to come and watch the activity. 
2. Some of my children won’t use English!

To make sure they use English, tell them they will have to make a short oral report to the rest of the class when they finish. If they know they will have to report the results of the task to the other children, they will be encouraged to use English to complete the task.
3. I can’t control all the children while they are working in pairs!

Make sure you give clear instructions (you can demonstrate the activity with a child in front of the whole class) and a time limit. With pair and group work you also have to be prepared to let go a little, to stand back and let the children get on with it. This might seem strange if you normally control the class at the front of the room.
4. All the children finish at different times!

Make sure you stick to your time limit. It’s fine if some students don’t finish the task (and it might encourage them to be quicker the next time!). If you have 2 or more pairs who finish very early, you could change the partners and ask them to repeat the task with their new partner.
5. Some children are dominant and don’t let their partner speak!

If you have a real mixed ability group, you should decide who works together and not group them randomly. Try to put children together who have roughly the same language ability.
6. They make lots of mistakes and I can’t correct them all!
This is not a problem if the aim of the activity is to develop fluency. Children will not communicate freely if they know they are going to be corrected every time they make a mistake. If they make a lot of mistakes with the language you are presenting in the lesson, you can note down their mistakes while you monitor and then make an exercise using these mistakes to wrap up the lesson.
When should I use Arabic in the English classroom?
1. When should you use Arabic in English class?

· You might use Arabic to translate abstract words like “love” or “hate”.

· You may want to explain a word or give and example to clarify the meaning.

· Sometimes it is best to use Arabic to explain a grammar point so children can better understand a difference between English and Arabic.

· Cultural references are often best explained in Arabic so that the context is clear.

2. When is the use of English most effective in primary or low-level classes?

· You are a good example when you use English in the classroom. If the teacher speaks mostly English, the children will have more reason and opportunity to use English, too.

· When you speak English, the children receive listening practice.

· Common or repeated classroom language or routines can be learned and practised in English. (E.g. Please open your books on page ___.)

3. When can children try harder to use English in the classroom?

· You can encourage children to use English when asking common and useful questions. (E.g. What does X mean? How do you spell ____?)

· A list of useful and common statements and questions should be available to children. How about keeping a list visible on the classroom wall or have each child keep a list in their exercise books.

· Using English does not mean only speaking English. Children should be encouraged to understand spoken English without the help of Arabic in simple contexts. Allowing the children to demonstrate their understanding by doing an action also counts as using English in the classroom.

4. When is it helpful for children to use Chinese in the classroom?

· If a child is explaining in Arabic to his partner how to do an exercise, he is trying to help his partner to learn. Children often do not have the English skills necessary to explain in English.

· If two children are discussing a grammar point in English, they are helping each other to understand something in English.

· When doing a speaking activity, a child may use an Arabic word when he doesn’t know the English one. He is still trying his best to communicate in English.
When and how can I correct children’s speaking errors?

1. Why do children make errors?

· When children are tired, it is hard to pay attention and they may not have understood part of the lesson.

· Sometimes children use Arabic patterns in English.

· A vocabulary error may indicate that there is some confusion.

· Errors are actually a very natural part of the learning process and they are a necessary part of the learning process.

2. Can errors be a positive sign?

· Errors provide information about what progress the child and the class are making. If many of the children are making the same errors, you may decide to review part of a lesson.

· Errors can actually show learning. It is natural for language learners to overgeneralise rules. It is like an experimental process. We try something to see if it works. If it doesn’t work we try something else until we get it right. Errors can be a part of the experimentation.

3. Should I always correct errors?

· More correction does NOT lead to fewer errors.

· If the aim of the lesson is on accuracy, focus some attention on correcting errors.

· If the aim of the lesson is on fluency, focus more attention on successful communication and less on the errors that occur.

· If the teacher corrects too much, it could affect negatively the children’s willingness and motivation to participate in class.  

· Too much stress on error correction may intimidate children into silence.

4. How can I help children when they make errors?

· You can show that an error has been made by giving a surprised look.

· Sometimes simply shaking your head is enough to indicate a mistake.

· Hand gestures are also an effective way to point out errors.

· You can note errors and write them on the board at the end of class and ask children to correct them.
How can I manage a mixed level class?
1. What is a mixed level class? 
Most classes are mixed in some way.  A few possibilities include:

· amount of time learning English

· level of English in the class

· motivation to study English

· amount of support from parents

· background (city or countryside)

· age

· gender (boys and girls)
2. What difficulties can there be with mixed level classes?
Again, many possibilities. Some of these are: 

· Helping everyone to learn: how to help all levels learn 

· Keeping everyone’s attention

· Getting everyone to take part
· Lesson speed; may be too quick for some, too slow for others 

· Activities may be too easy for some too hard for others

· Materials: may be interesting for some, boring for others
· Assessment
3. How can I manage these different needs? 
Plan a class management policy. Think about:

· Questions: ask easier questions to those with less English, and harder questions to those with more English.
· Correction: be more tolerant of mistakes made by children with less English. Correct only their serious mistakes.
· Extra activities: have extra activities ready for children who finish an activity quickly. These activities might include new vocabulary to learn, pictures to talk about, or simple language games to play.
4. What teaching strategies can I use?
· Use open-ended activities: these can work well because children with different levels of language can do them: look at the activity on the following page for an example. 

· Use pair and group work: sometimes children of different levels can help each other to learn when they work in pairs or groups.
· Set flexible targets: give different targets to different children or groups for some activities. For example, you might ask one pair to write three sentences of more about their families, and a higher level pair to write five sentences or more. 
· Use a remember and tell strategy. After some activities, ask children to close their books and remember answers, questions, words or sentences from the activity, and tell each other in pairs or groups. Success depends less on language knowledge and more on cooperation.
How can I organize pair, group and individual work?

1. Do pair and group work take up too much time in class?

· It certainly saves time if the teacher always gives children individual work and then asks them to answer questions. But what is the teacher saving time for? More of the same? 

· Children do sometimes need to work individually, but if you work in this way all the time it does not give children much listening and speaking time. 

· So, to give children a chance to practise listening and speaking you may want to use pair and group work as well as individual work.
2. What can I do before starting pair, group or individual work?

· Plan carefully before the lesson: what steps do you want children to follow? 

· Set a clear goal. Children need to know the purpose of an activity. 

· Set a clear time limit. This will help children to plan their time.
· Give an example and demonstrate how the activity works. This may be easier for children to understand than a verbal explanation.

· Check that children understand by asking them to explain to you. They can use Arabic for this if they need to.
3. What can I do during pair, group, or individual work?

· When the activity starts, walk around the class, look and listen. This is a good chance for you to see how children are learning.
· You might want to make a few notes on strengths and weaknesses of the class, so that you can give them feedback later.
· Only help if children seem very confused.
· Always have an extra activity ready for children who finish before others. This can be something like asking children to look quietly at their vocabulary books, or asking children to in pairs to name categories of words (Name 3 animals, sports, fruit, etc)

· Stop the activity when most children have finished.
4. What can I do after pair, group, or individual work?

· You can ask individual children, pairs or groups to do the activity or answer questions. If children know that the teacher may check work, they are more likely to try to do the activity well.

· You may want to look at your notes and tell the class what they did well, or what they need to improve: to avoid embarrassment, it is usually best not to name individuals who made mistakes! 

· After the lesson you might want to make a note of anything you have learned about your children’s work, as this may help your planning in later lessons.
How can I show the meaning of words?
1. Do I need to explain all new words to children?

· When children learn their first language, they do not learn all the new words they meet at the same time. They learn words they are interested in, or words their parents feel are useful.
· Children can often understand the meaning of a story, or dialogue, even when they do not know all the words. 

· If you spend a lot of time teaching new words, children don’t have the time to practise words and structures they already know.
· So, children do need to know words, but only teach a word if it is a common, useful or interesting word for them.
2. How can I help children to remember vocabulary?

· Distinguish between active vocabulary (words children can use) and passive vocabulary (words they can understand but not use well).
· Recycle words through games, dialogues, short tests, posters on the classroom wall. This helps passive vocabulary to become active.
· You can help children, but they can also help themselves. Encourage children to keep their own vocabulary books. 

· They can use translation in these, but they might also try drawing pictures, writing example sentences in English, or grouping words in categories (for example the weather, travel, clothes, family).
3. When should I translate vocabulary?

· Translation is quick, and can be useful to explain passive vocabulary, or abstract words such as love, hate, etc. 

· It can be useful sometimes to explain a word in English and ask children for an Arabic translation of the word.
· But if you only translate words, lessons may become a little boring both for you and the children. 

· Different ways of showing meaning may help different children to learn and remember and may give them more chance to hear and practise English.
4. What other ways can I use to show meaning?

· Simple ways like using pictures, real objects or drawing on the blackboard are also quick, and need little preparation. They may be more memorable for children than translation.
· Use gestures, mime, body language and facial expressions to show the meaning of words such as ‘hot’,’ cold’, ‘happy’, ‘sad’, and so on. 

· Use examples from the real world (Is there a zoo in our city? What animals can you see in a zoo?)

· Ask children who know a word to explain in English or to draw a picture: this may take a little time, but may add interest and enjoyment to the lesson.
How can I give and check classroom instructions?

1. Can children understand classroom instructions in English?

· If you use English in classroom instructions, it gives children a good chance to develop their listening skills in a context where English is used for real communication.
· It is true that some children may not be able to understand all the words when instructions are given in English at first.
· But this is a similar situation to what happens when young children learn their own first language. If parents support children’s understanding, children usually understand the meaning, even if they don’t understand all the words.
· So the teacher can also help children to understand her instructions by giving them clearly, and by supporting them.
2. How can I give clear classroom instructions?

· Firstly, make sure you get everyone’s attention. Wait until everyone is looking at you.
· Speak clearly, but not too slowly. 

· Try to use sentences which are not too long.
· You can write instructions on a piece of paper to help you if necessary, but make sure you keep eye contact with the children.
3. How can I support my classroom instructions?

· You can help children to understand by supporting your instructions with gestures, facial expressions, your hands, and intonation.
· You can also use pictures or real objects sometimes.
· You can also write key points on the blackboard if this helps.
· You can help children to understand and help them pay attention by checking the instructions with them.
4. How can I check my classroom instructions?

· Don’t ask ‘Do you understand?’ Children may think they have understood when they have not, or may say just ‘yes’ to please you.  

· One alternative is to ask children to explain in Arabic what they have to do. This is a clear and economical way for you to see if children have really understood.
· As children’s English develops, you can ask them checking questions in English (Will you work in twos or fours? Will you speak or write? Have you got five or ten minutes for this activity?)
























Help!!!





Tip: You can do the same activity with letters of the alphabet or even vocabulary groups. This is a nice warm-up for the start of the class.
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